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ABSTRACT

School-based guidelines often require that treatment focuses on
minimizing or eliminating stuttered speech. The purpose of this study was
to examine the benefits of explicit training in communication competencies
to children who stutter without targeting stuttered speech. Thirty-seven
children (ages 4–16) completed Camp Dream. Speak. Live., an intensive
group treatment program which targets the psychosocial needs and
communication of children who stutter. Outcome measures included the
Overall Assessment of the Speaker’s Experience of Stuttering (OASES), the
Communication Attitude Test for Preschool and Kindergarten Children Who
Stutter (KiddyCAT), and the Patient Reported Measurement Information
System (PROMIS) Pediatric Peer Relationships Short Form (PROMIS Peer
Relationships) and Parent Proxy Peer Relationships Short Form (PROMIS
Parent Proxy). Pre- and posttreatment public presentations were rated on
nine core verbal and nonverbal communication competencies by a neutral
observer. Similar to previous studies, participants demonstrated significant
improvements in communication attitudes (OASES) and perceived ability
to establish peer relationships (PROMIS Peer Relationships), particularly
school-aged participants (ages 7–16). Participants also demonstrated
significant improvement in eight of the nine communication competencies.
Findings suggest that, in addition to the psychosocial gains of programs
such as Camp Dream. Speak. Live., children who stutter benefit from
explicit training in communication skills, and these gains are not dependent
on the presence of stuttered speech.
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Learning Outcomes: As a result of this activity, the reader will be able to (1) describe the benefits of

targeting communication rather than fluency during stuttering treatment; (2) explain the specific verbal and

nonverbal skills targeted during intervention; and (3) summarize the elements of intensive programs such as

Camp Dream. Speak. Live. designed to address communication and psychosocial needs of children who

stutter.

On August 20, 2020, thirteen-year-old
Brayden Harrington spoke on nationwide televi-
sion at theDemocratic National Convention.He
stuttered—openly and unapologetically—and
communicated effectively.The idea that a speaker
could be a strong communicatorwhile also stutte-
ring is out-of-sync with decades of clinical
research, which considers communication effec-
tiveness and fluency to be closely linked, and, in
part or in whole, focuses on eliminating stuttered
speech. Brayden’s openness with regard to his
stuttered speech coupled with the overall effec-
tiveness of his communication is consistent with
modern views that fluency is not required to lead a
fulfilling life—a welcome concept for the esti-
mated 78 million adolescents and adults who
stutter worldwide who continue to suffer devas-
tating psychosocial,1–3 academic,4 vocational,5,6

and financial7 consequences based on perceived
communication skills.

When assessing the need for therapy and
measuring change in school settings, however,
fluency is often not only the focus but also the
expectation provided by district guidelines. In
Spring 2019, the Michael and Tami Lang
Stuttering Institute and the Stuttering Founda-
tion of America8 hosted a panel of school-based
speech-language pathologists from the Austin
Independent School District (AISD) of central
Texas. The purpose of this panel was to discuss
how they successfully reformed district guideli-
nes to shift the focusof assessment and treatment
from fluency to communication. Panelists noted
that one of the primary barriers during this
campaignwas the lack of researchdemonstrating
the benefit of improving communication rather
than percentage of stuttering-like disfluencies.
The purpose of this article, therefore, is to
provide evidence that was used to support
change in AISD and provide a foundation of
data for other school districts who may wish to
propose similar changes. Specifically, the present
study further explores the efficacy of an intensive

treatment program—Camp Dream. Speak.
Live.—purposefully designed to help children
who stutter to become effective communicators
without targeting stuttered speech.

The immediate and long-term effects of
effective stuttering treatment during the school-
age years are not trivial. A large amount of data
indicate that preschool and school-age children
who stutter report negative attitudes toward
communication.9–13 Persons whose childhood
stuttering persists into adulthood often report
higher levels of communication apprehension
and/or social anxiety.14–17As a result, adults who
stutter suffer increased isolation, lower levels of
self-esteem, limited self-efficacy, and overall
poorer quality of life, as well as reduced engage-
ment and attainment in academic and vocational
environments.6,18–20 People who stutter often
engage in coping strategies (e.g., social avoid-
ance, rejection of social networks, reduced social
activity) that exclude them from protective
mechanisms known to improve quality of life
(e.g., peer and familial support).14,21 Many
adults who stutter report that the negative
consequences of stuttering began during their
early school-age years, and were not dependent
on the frequency and/or severity of stutte-
ring.22–25 These latter data suggest that any
treatment approach should extend beyond the
core behavior to include the affective and cogni-
tive correlates of stuttering, and that these factors
should be addressed in childhood.

Over the past decade, there has been a
marked increase in the number of intensive pro-
grams for children and teens who stutter that
address the cognitive and affective components
of stuttering. Byrd et al26 provided a summary of
the common themes and findings of four week-
long intensive programs (Camp Dream. Speak.
Live., Camp Shout Out, Stuttering U., Camp
TALKS) and one intensive 1-day camp (Fluency
Friday Plus). All camps were designed for chil-
dren aged 4 to 17 years, and each incorporated
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some degree of parental involvement (e.g., asses-
sing parental perspectives, parental training and
education). Each program also provided varying
combinations of individual and group therapy
to facilitate learning among participants, and to
individualize program content according to each
child’s specific personality and goals. Four of
thesefive programsprovided a variety of activities
which addressed overt stuttering behaviors (i.e.,
moments of stuttered speech) as well as the
cognitive and affective aspects of stuttering,
such as communication confidence and overall
communicative abilities. Only one program—
CampDream. Speak. Live.—focused exclusively
on affective and cognitive consequences of stutte-
ring, and did not attempt to modify or minimize
participants’ overt stuttering behaviors.

Data collected over the past 5 years have
established that children who participate in
Camp Dream. Speak. Live. demonstrate a range
of positive cognitive and affective outcomes
immediately posttreatment. In the initial pilot
study, Byrd et al26 reported that adolescents who
stutter (7–14 years of age, n¼ 14) and who
completed Camp Dream. Speak. Live. self-
reported positive changes in attitudes toward
communication (measured viaOverall Assessment
of the Speaker’s Experience of Stuttering [OA-
SES]27), and that all participants (4–17 years of
age, n¼ 23) demonstrated greater aptitude to
establish peer relationships (measured viaPatient
Reported Outcomes Measurement Information
System (PROMIS)—Pediatric Peer Relationships
Short Form 8a or PROMIS Peer28). Byrd et al29

surveyed parental satisfaction 1 month after each
child completed the program. Parents reported
continued satisfaction and a positive impact on
their child, including improved overall attitudes
toward speaking and positive change in peer-to-
peer interactions, particularly for older
participants. Byrd et al30 replicated these positive
outcomes in a second, separate cohort of school-
age children who completed Camp Dream.
Speak. Live. (n¼ 23), again reporting
significantly improved OASES and PROMIS
Peer Relationships scores upon completion. Of
particular importance to the mission of Camp
Dream. Speak. Live., stuttering severity was not
correlated with gains on the PROMIS Peer
Relationships or any subsection of the OASES,
suggesting that positive cognitive and affective

changes were achieved in the absence of purpose-
ful, or incidental, gains in fluency.

One aspect of Camp Dream. Speak. Live.
yet to be evaluated is changes in participants’
communication competency beyondmeasures of
fluency. Previous studies indicate that children
who stutter may demonstrate greater awareness
and poorer perceptions of their own communi-
cation competence, even from a young age. Bajaj
and colleagues9 found children who stutter were
hesitant to self-identify as “good talkers”
compared with their fluent peers. Furthermore,
these children evaluated “good” talking along the
constructs of articulation, grammar, pragmatic
criteria, and fluency, indicating awareness that
behaviors other than fluency support “good”
communication. Adolescents who stutter have
been documented to demonstrate lower self-
perceived communication competence and
increased communication apprehension31,32

compared with fluent peers. Beyond acknowl-
edging and addressing areas of self-perceived
weakness, a clinical focus on improving specific
aspects of communication effectiveness that,
unlike fluency, are within the speaker’s control
may be particularly salient to the social and
academic well-being of an adolescent who
stutters.

In terms of social benefits, effective commu-
nication has been documented as a protective
factor against bullying.33 Bullies tend to select
victims who demonstrate poor communication
skills andappear less confident, andmoreanxious,
cautious, and sensitive.33,34 Intervention approa-
ches that bolster effective communication skills
might be particularly crucial for children who
stutter and who have poor self-perceptions of
their communication competence and increased
vulnerability to bullying.35

In terms of academic benefits, effective oral
communication as an educational objective has
long been recommended in the K-12 environ-
mentbyMorreale et al.36Morreale andcolleagues
set forth competencies and syllabi criteria related
to the fundamentals of oral communication for
each educational year from kindergarten through
12th grade. However, as noted by Morreale and
colleagues in the same report, effective instruction
of these vocationally critical skills has long been
substandard; therefore, children who stutter may
not be receiving the instruction they need to
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overcome any deficits in effective
communication. By targeting behaviors related
to communication competence in the school-age
years, children who stutter may not only receive
immediate academic and social benefits but also
long-term psychosocial and vocational gains.

Skills inoral communicationare increasingly
evaluated as students enter undergraduate edu-
cation,37 and these skills are sought by employers,
as well.38–42 Perhaps unsurprisingly, communi-
cation skills are a reported area of concern for
adults who stutter in the workplace,18 and a
reported area of concern for employers when
considering a person who stutters.43 The basis
of most stuttering treatment is that minimal
disfluency is prerequisite for effective communi-
cation.Many clientswho stutter, however, report
that posttreatment fluency is obtained at the
expense of natural, effective communication.
Former clients interviewed by Cream et al44

reported that maintaining fluency techniques
after treatment compromised their innate ability
or desire to communicate (e.g., unnatural,
effortful, and/or incongruentwith their identity).
Of the 67 adults who stutter surveyed by Yaruss
et al,45 nearly one-third (n¼ 21; 31%) reported
that awkward or unnatural speaking patterns
were the most troublesome aspect of previous
(unsuccessful) treatment. In fact, a survey of 216
adults who stutter46 indicated that, if given a
choice, the margin of respondents that would
prefer fluent speech to speaking freely was only
8%, with 46% opting for natural communication
regardless of fluency. If this is the case, the few
treatment programs that provide explicit training
in a range of communicative behaviors other than
fluency—such as Camp Dream. Speak. Live.—
address the preferences of many people who
stutter.

According to the National Communication
Association (NCA), effective communication is
a multidimensional construct. Discrete behavi-
ors related to communication competence (e.g.,
eye contact, use of gestures, organization of
content) are commonly measured within
academic and vocational training environments
using variations of evaluation protocols establis-
hed by the NCA Criteria for the Assessment of
Oral Communication. One such protocol is the
eight-factor Competent Speaker Speech Evalua-
tion Form.47 It is important to note that among

the eight behavioral competencies in this form,
one criterion does consider fluency as an integral
skill—“speaker uses pronunciation, grammar,
and articulation appropriate to the audience
and occasion”—and considers fewer than two
disfluencies to be “excellent” or “exceptional”
fluency.47However, the remaining seven criteria
do not depend on fluency, and are well within
the control of the person who stutters; perfor-
mance on these seven may be impacted by one’s
negative experiences or attitudes toward
communication due to lifelong stuttering.

In contrast to standard practice, and consis-
tent with criteria outlined by the NCA, children
who stutter at Camp Dream. Speak. Live. are
taught that communication is not defined solely
by fluency and that numerous verbal and nonver-
bal aspects of communication can be addressed to
strengthen the quality and effectiveness of inter-
personal exchanges and public speech. Children
participate in a broad range of activities designed
toaddress affective and cognitive consequencesof
stuttering, as well as activities designed to en-
hance communication skills including (but not
limited to) content (language use, organization),
vocal variety (rate, intonation, pitch), and non-
verbal communication (gestures, body position,
eye contact, facial expression). Special focus is
alsoplacedon the importanceof a strategyunique
to speakers who stutter—self-disclosure.48–52 As
described in greater detail in the “Methods”
section, participants are providedmultipleoppor-
tunities to practice, self-evaluate, and evaluate
peers.

To date, outcomes for CampDream. Speak.
Live. reported byByrd et al29,30 have not included
data specific to communication effectiveness.
Thus, one of the primary objectives of this study
is to assess, for the first time, changes in
communication competencies after completion
of Camp Dream. Speak. Live. Given the rela-
tionship between communication attitudes and
communication competencies, it is also possible
significant posttreatment changes in attitude
reported in previous studies29,30 were influenced
by explicit training in communication effective-
ness. Replication and extension of previous
findings to include measurement of overall
communication is needed to determine the rela-
tionship between previous findings and any
improvements in communication effectiveness.
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In sum, the purpose of the present study is to
replicate the previous findings related to out-
comes following participation in Camp Dream.
Speak. Live. and to extend the analysis to include
communication effectiveness. Specifically, we
asked the following questions:

1. Does focusing on the cognitive and affective
components of stuttering and overall com-
munication effectiveness, as experienced
during Camp Dream. Speak. Live., yield
positive gains in impact of stuttering on
overall quality of life and communication
attitude? (Replication)

2. Does focusing on the cognitive and affective
components of stuttering and overall com-
munication effectiveness, as experienced
during Camp Dream. Speak. Live., yield
positive gains in parent- and self-perceived
ability to make friends? (Replication)

3. Does focusing on the cognitive and affective
components of stuttering and overall com-
munication effectiveness, as experienced
during Camp Dream. Speak. Live., yield
positive gains in communication compe-
tence? (Extension)

4. Does stuttering frequency at the beginning
of the program predict the positive gains in
communication competencies demonstrated
in children who participate in Camp Dream.
Speak. Live.? (Extension)

METHODS

Participants

Approval for completion of this study was pro-
vided by the first author’s university Institutional
Review Board. Written, informed consent and
assent were obtained for each participant. Thir-
ty-seven childrenwho stutter (n¼ 6 girls;n¼ 31
boys) between the ages of 4 and 16 years (mean
age: 9.5 years) participated as first-time attendees
at Camp Dream. Speak. Live., an intensive
therapy program at The University of Texas at
Austin in June 2019. All participants previously
received a formal diagnosis of stuttering by a
certified speech-language pathologist. Twenty
participants (54%) received speech-language
treatment for stuttering during the preceding
2018–2019 school-year in school (32%), private
practice (11%), or school and private practice

(11%) settings.These participants had reportedly
received these services for 1 to 8 years (average
length of current treatment: 2.6 years). Prior to
the 2018–2019 school-year, parents reported
past or previous speech-language treatment for
stuttering for 25 participants (67.57%) across
private practice (16.21%), school (13.51%),
school and private practice (13.51%), university
clinic (5.40%), and home health (5.40%)
settings. Five participants (13.51%) did not
designate a clinical setting for past speech-lan-
guage treatment. These participants
reportedly received these services for 1 to 10 years
(average length of previous treatment: 3.5 years).
Four participants (11%) reported no prior par-
ticipation in any stuttering intervention.

Stuttering severity was determined by trai-
ned research assistants supervised by a certified
speech-language pathologist based on three vid-
eo-recorded speech samples (conversation, nar-
rative, and either picture description or reading)
collected the week immediately before the inter-
vention. Each sample was analyzed using the
Stuttering Severity Instrument – 4th Edition (SSI-
4).53 The mean SSI-4 frequency score was 10.15
(SD¼ 4.32; range¼ 3–17), duration score was
7.65 (SD¼ 3.32; range¼ 2–12), physical con-
comitants score was 3.48 (SD¼ 3.51; range¼
0–11), and SSI-4 total score was 20.94 (SD¼
9.21; range¼ 4–40), with severity ratings rang-
ing from very mild to very severe.

Procedures

As summarized in prior studies by Byrd and
colleagues29,30 and further detailed by Byrd and
Hampton,54 the following targets, general the-
mes, and activities comprise the daily schedule
for Camp Dream. Speak. Live.:

1. Improve communication attitudes and increase
resiliency. Activities designed to improve
overall communication attitude were guided
by the principle of speaking freely, rather
than fluently, across communication exchan-
ges which vary in difficulty. Such activities
included open mic events, both in front of
the camp participants and highly trafficked
areas of campus. Perseverance and resiliency
toward self-expression across a variety of
environments were also targeted through
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diverse performance activities, such as a
magic show, breakdancing, and improvisa-
tion sessions.

2. Facilitate mentorship and leadership. To en-
courage mentorship and leadership, partici-
pants were assigned leadership roles, such as
leading group activities. Participants were
given opportunities to mentor others about
stuttering by creating informative and edu-
cational messages for parents and peers about
stuttering. Activities were designed and var-
ied to offer participants distinct, age-appro-
priate opportunities for leadership and
mentorship.

3. Improve perception of their ability to establish
friendships. To improve perception of peer
relationships, participants engaged in com-
plex team problem-solving activities. Open
mic activities were designed for reflective
peer-to-peer feedback: participants were
required to share thoughts and feelings of
peers, or to provide feedback on peers’ specific
talents or traits that make them unique.

4. Address bullying and teasing. A motivational
speaker and mascot pair were used to pro-
mote understanding and navigation of bul-
lying. Participants engaged in activities with
the speaker mascot pair designed to identify
bullying moments, and brainstorm solutions
to navigate different teasing situations.

5. Desensitization toward stuttering.To desensi-
tize each child toward stuttering, participants
learned about and engaged in daily activities
such as self-disclosure and voluntary stutte-
ring. Additionally, participants were required
to reflect upon their speech, completing sen-
tences such as “I love my speech because….”

Outcome Measures

Participants and parents completed self- and
parent-report measures 3 to 7 days before the
intervention and again 3 to 14 days after the
intervention. These measures, described later,
assessed participant communication attitude,
participant impact of stuttering on their overall
quality of life, and participant and parent per-
ceptions of peer relationships. Behavioral mea-
sures included participant performance on core
communication competencies. These data were
collected on the first and final days of the
intervention and analyzed postintervention.

All outcome data were imported into RStudio
for statistical analysis.55

Self- and Parent-Report Measures

Older participants (7–16 years) completed
the OASES-S (ages 7–12) and OASES-T (ages
13–17)27 to assess change in communication
attitudes and impact of stuttering on overall
quality of life. Younger participants (4–6 years)
completed the Communication Attitude Test for
Preschool and Kindergarten Children Who Stutter
(KiddyCAT)13 to assess change in communication
attitude. To assess change in perception of
the ability to make friends, older participants
(8–16 years) completed the PROMIS Pediatric
Peer Relationships – Short Form 8a (PROMIS Peer
Relationships).28 Parents of younger participants
(4–7 years) completed the PROMIS Parent Proxy
Peer Relationships – Short Form 7a (PROMIS
Parent Proxy).56

Behavioral Measures

On the first and final days of the intervention,
participants delivered pre- and postintervention
speeches to an audience of approximately 60
people. For each speech, participants were instru-
cted to introduce themselves by stating their
name, where they are from, and their age and
to share three aspects of the intervention they
were most excited for (preintervention) or most
enjoyed (postintervention). Participantswere giv-
en approximately 5minutes to prepare their
impromptu speech by thinking about what they
would like to say and writing or drawing their
ideas in a journal. For each presentation, parti-
cipants were directed to the front of the room
facing the audience, where they were provided a
handheld microphone. Participants were given
theoption to refer to their journal.These speeches
were video recorded using a Canon XF100
Professional Camcorder for later data analysis.

The second author trained a certified speech-
language pathologistwhowas unfamiliarwith the
intervention methodology and goals, primary
research questions, and participants (i.e., neutral
rater) to analyze all videos across each of the nine
core communication competencies: language, or-
ganization, speech rate, intonation, volume, ges-
ture, body position, eye contact, and affect. These
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nine competencies were derived from the eight-
factor communication competency rubric devel-
oped byMorreale et al47 and modified to accom-
modate themission and format ofCamp.Dream.
Speak. Live. Training was composed of three
distinct stages. First, the second author provided
direct instruction and facilitated discussion with
theneutral rater in thedefining characteristics and
observable behaviors indicative of lower and hig-
her competence across each of the nine core
communication competencies. For example, a
participant demonstrating higher competence in
gesture may move their hands to emphasize key
messages or point to relevant materials, while a
participant demonstrating lower competencemay
keep their hands in their pockets or use distracting
movements that do not support their message
suchasfidgetingwith their hands or crossing their
arms. In the second stage, the second author
introduced a rating form for the nine competen-
cies. This rating form included two steps: circling
“yes” or “no” to indicate if the speaker achieved the
competency and drawing a line on a 100-mm
visual analog scale depicting the participant’s
accuracy completing the competency. Partici-
pants whose performance warranted a “no” on a
particular competency received an accuracy score
of 0. The neutral rater and second author rated
example videos of school-age childrenwho stutter
delivering impromptu speeches and discussed
differences in their ratings to come to a consensus.
In the final stage, the neutral rater and second
author rated new example videos independently
to calculate inter-rater reliability. Stages 2 and 3
were repeated to establish an inter-rater reliability
for each core competency of at least 80%.

The neutral rater viewed each pre- and
postintervention speech video four times prior
to rating across the nine core communication
competencies. When rating videos, the neutral
rater circled “yes” or “no” for each competency
and drew a line on the visual analog scale. Visual
analog ratings were measured with a ruler and
the value was entered in aMicrosoft Excel sheet
by a trained research assistant to be verified by
a second research assistant.

The neutral rater viewed all pre- and post-
intervention videos in a randomized order.
The second author randomly assigned each
participant into one of two groups. The first
group of participants’ preintervention videos

were rated before their postintervention videos,
and the second group of participants’ preinter-
vention videos were rated after their postinter-
vention videos. Videos were also randomized
such that only one of each participant’s videos
was rated in the first 50% of videos and no
participant had both of their videos rated con-
secutively. The second author rated 20% of the
pre- and postintervention videos, and the second
author and neutral rater maintained an inter-
rater reliability between 84 and 87% across each
of the nine competencies.

Statistical Analyses

ToexamineQuestions 1 and2, paired t-testswere
conducted to compare pre- and postintervention
ratings for the self- and parent-report measures.
To examine Question 3, nine paired t-tests were
conducted to compare pre- and postintervention
mean core communication competency ratings
for each of the nine competencies. Because of the
multiple measurement nature of the nine com-
munication competency ratings for ourbehavioral
outcomes, we used a Bonferroni–Holm correc-
tion for these nine comparisons.57 For Questions
1 to 3, all analyses used an a level of 0.05 and
significant results were confirmed using a non-
parametric alternative (Wilcoxon’s signed-rank
test) due to small sample size. Cohen’s d was
calculated for all significant t values to obtain
effect sizes. To examine Question 4, nine linear
regression models, one for each core communi-
cation competency,were conductedwithpre-post
difference scores as the outcome and stuttering
frequency (i.e., preintervention SSI-4 frequency
score) as the sole predictor.

RESULTS

Does focusing on the cognitive and

affective components of stuttering and

overall communication effectiveness,

as experienced during Camp Dream.

Speak. Live., yield positive gains in the

reported impact of stuttering on

overall quality of life and

communication attitude?

Table 1 reports descriptive statistics and paired
t-test results for pre- and postintervention
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results for participants’ OASES, KiddyCAT,
PROMIS Peer Relationships, and PROMIS Par-
ent Proxy scores. OASES impact rating scores
are reported for 23 of the 25 participants due to
missing data. Paired t-tests demonstrated a
significant decrease in OASES Total Impact
scores, t(22)¼ 7.25, p< 0.01, d¼ 1.51 (very
large effect); the OASES Reactions to Stutte-
ring subtest scores, t(22)¼ 2.86, p< 0.01, d¼
0.60 (medium effect); and the OASES
General Information subtest scores, t(22)¼
2.73, p< 0.05, d¼ 0.57 (medium effect).
Wilcoxon’s signed-rank tests confirmed pre-
and postintervention ratings to be significantly
different for OASES Total Impact scores (V¼
239, p< 0.01), OASES Reactions to Stuttering
subtest scores (V¼ 186.5, p< 0.05), and OA-

SES General Information subtest scores (V¼
190.5, p< 0.01). These findings replicate our
previous studies29,30 that demonstrate partici-
pation in Camp Dream. Speak. Live. desensiti-
zes children to their stuttering and lessens the
negative impact of stuttering on their overall
quality of life. As depicted in Table 1, the
remaining subtests of the OASES (i.e., Com-
munication inDaily Situations, Quality of Life)
demonstrated change in impact rating no great-
er than 0.5 and differences did not reach
statistical significance. Additionally, and con-
sistent with previous studies, pre- and post-
intervention KiddyCAT scores did not
demonstrate a significant improvement in com-
munication attitude for younger participants,
aged 4 to 6 years.

Table 1 Pre- and Postintervention OASES, KiddyCAT, and PROMIS Scores

Min Max Mean SD t df p d

OASES (n¼ 23)

Total Impact

Pre 1.63 3.92 2.43 0.52

Post 1.68 3.60 2.26 0.50 7.25 22 <0.01a 1.51

Section I: General Information

Pre 1.97 3.73 2.68 0.48

Post 2.00 3.47 2.46 0.38 2.74 22 0.01b 0.57

Section II: Reactions to Stuttering

Pre 1.25 3.60 2.46 0.61

Post 1.3 3.8 2.23 0.67 2.86 22 <0.01b 0.60

Section III: Communication in Daily Situations

Pre 1.46 4.57 2.49 0.77

Post 1.33 5.00 2.39 0.84 1.54 22 0.14

Section IV: Quality of Life

Pre 1.1 4.5 2.12 0.96

Post 1 4.16 1.98 0.98 0.86 22 0.40

KiddyCAT (n¼ 12)

Pre 0 6 2.5 1.93

Post 0 7 3.17 2.33 �1.88 11 0.09

PROMIS Peer Relationships (n¼ 21)

Pre 36.38 56.82 44.92 6.67

Post 31.43 59.52 46.34 7.06 �2.80 20 <0.01a 0.61

PROMIS Parent Proxy (n¼ 11)

Pre 33 62 49.82 9.14

Post 37 62 50.73 8.75 �1.49 10 0.17

ap< 0.01.
bp< 0.05.
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Does focusing on the cognitive and

affective components of stuttering and

overall communication effectiveness,

as experienced during Camp Dream.

Speak. Live., yield positive gains in

parent- and self-perceived ability to

make friends?

As depicted in Table 1, mean pre- and post-
intervention self- and parent-reported percep-
tions of peer relationships demonstrated
improved abilities to make friends across all
participant age groups. PROMIS scores have a
mean of 50 and a standard deviation of 10.
PROMIS scores were reported for 32 of the 37
participants due to missing data. For older
participants (ages � 8 years), pre- and post-
intervention self-ratings on the PROMIS Peer
Relationships were found to be significantly
different t(20)¼�2.80, p< 0.01, d¼ 0.61
(medium effect). A Wilcoxon’s signed-rank
test confirmed pre- and postintervention self-
ratings to be significantly different for PROMIS
Peer Relationships scores (V¼ 33, p< 0.05).
Similar to previous studies,29,30 overall, older
participants who stutter view themselves as
being better able to make friends after partici-
pation in Camp Dream. Speak. Live. For
younger participants (ages � 7 years), however,
pre- and postintervention parent-ratings on the
PROMIS Parent Proxy were not found to be
significantly different, t(10)¼�1.49, p¼ 0.17.

Does focusing on the cognitive and

affective components of stuttering and

overall communication effectiveness,

as experienced during Camp Dream.

Speak. Live., yield positive gains in

communication?

Participants’ pre- and postintervention per-
formance was rated across nine communica-
tion competencies: language use, language
organization, speech rate, intonation, vol-
ume, gesture, body position, eye contact,
and affect. Competency rating scores ranged
from 0 to 100, with greater scores indicating
superior competence. Participants’ perfor-
mances across individual competencies are
reported in Table 2. All parametric (paired
t-tests) and nonparametric (Wilcoxon’s sig-

ned-rank tests) results report Bonferroni–
Holm corrected p-values.

Results comparing pre- and postinterven-
tion mean core communication competency
ratings demonstrated significantly positive
gains across eight of the nine communication
competencies (see Fig. 1). Specifically, parti-
cipants demonstrated significant gains postin-
tervention in the areas of content (language use,
language organization), vocal variety (speech
rate, intonation, volume), and nonverbal beha-
viors (body position, eye contact, affect). Al-
though the mean postintervention competency
rating for gesture (53.8) was greater than the
mean preintervention competency rating
(49.57), this difference did not reach statistical
significance. Overall, results suggest significant
pre-post intervention gains across eight com-
munication competencies with small-to-very
large effects.

Does stuttering frequency at the

beginning of the program predict the

positive gains in communication

competencies demonstrated in

children who participate in Camp

Dream. Speak. Live.?

Nine linear regression models, one for each of
the nine communication competencies, were
conducted with pre-post communication com-
petency difference score as the outcome variable
and stuttering frequency (i.e., preintervention
SSI-4 frequency score) as the single predictor.
As indicated in Table 3, stuttering frequency
was not a significant predictor for pre-post
communication competency difference scores
for any of the nine competencies. Regardless of
the child’s stuttering frequency, there was mea-
surable change in their communication skills
upon completion of treatment.

DISCUSSION
The purpose of this study was to replicate and
extend research of previous treatment outcomes
following participation inCampDream. Speak.
Live., an intensive treatment program for chil-
dren who stutter that focuses exclusively on the
cognitive and affective components of
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stuttering. Results demonstrated a clear repli-
cation of outcomes from Byrd and collea-
gues,29,30 suggesting participants improved
communication attitudes and developed more
positive perceptions of their ability to form
peer-to-peer relationships after participation.
Results extended previous findings by demon-
strating improved communication competence
across eight of nine distinct competencies after
treatment, regardless of stuttering frequency.
Findings suggest that intensive treatment pro-
grams such as Camp Dream. Speak. Live.—
designed specifically to target the psychosocial
consequences of childhood stuttering and bol-
ster communication skills—positively impact
participants’ communication attitudes, percep-
tions of peer relationships, and overall commu-

nication effectiveness in a relatively short
timeframe. Additionally, findings provide ad-
ditional support to reform school district gui-
delines to focus on overall communication
competence rather than fluency.

Impact of Stuttering on Overall Quality

of Life and Peer Relationships

Findings from the present study replicate
results from Byrd et al.29,30 After participating
in Camp Dream. Speak. Live., participants in
the present study reported reduced negative
impact of stuttering, as evidenced by several
lower OASES scores, and participants reported
improved perceptions in their abilities to make
friends, as evidenced by improved PROMIS

Table 2 Pre- and Postintervention Communication Competency Scores

Min Max Mean SD t df p d V p

Language use

Pre 0 62 33.92 16.28

Post 0 93 64.68 21.51 7.70 34 <0.01a 1.30 (very large) 577.5 <0.01a

Language organization

Pre 0 73 47.46 15.90

Post 0 89 62.74 21.05 7.05 34 <0.01a 1.19 (large) 573 <0.01a

Speech rate

Pre 0 67 48.41 12.06

Post 0 78 53.49 16.11 3.60 34 <0.01a 0.61 (medium) 440 <0.01a

Intonation

Pre 0 72 48.84 15.22

Post 0 85 55.89 17.14 3.44 34 <0.01a 0.58 (medium) 470 <0.05b

Volume

Pre 0 70 49.43 15.13

Post 0 81 55 19.58 2.58 34 0.01b 0.44 (small) 444.5 <0.01a

Gesture

Pre 30 80 49.57 9.29

Post 0 82 53.8 12.46 1.65 34 0.11

Body position

Pre 29 72 48.84 10.08

Post 20 91 59.61 13.48 4.33 34 <0.01a 0.75 (medium) 546.5 <0.01a

Eye contact

Pre 0 83 44.16 21.74

Post 0 85 62.63 20.71 5.08 34 <0.01a 0.86 (large) 556.5 <0.01a

Affect

Pre 20 84 50 14.37

Post 10 86 63.91 16.36 6.43 34 <0.01a 1.09 (large) 598 <0.01a

ap< 0.01.
bp< 0.05.

126 SEMINARS IN SPEECH AND LANGUAGE/VOLUME 42, NUMBER 2 2021 # 2021. THIEME. ALL RIGHTS RESERVED.



Peer Relationships scores. Comparing results
across these three studies reveals patterns of
stability and divergence. In terms of stability,
significant improvement in participant PRO-
MIS Peer Relationships ratings and OASES
Total Impact ratings were observed across all
three studies. Additionally, in both the present
study and Byrd et al,29 no significant differences
were found in scores on the KiddyCAT follow-
ing intervention for the 21 total participants
(ages 4–6 years) across the two studies. As
discussed in Byrd et al,29 it is likely that
significant differences were not found within
the younger group due to low (i.e., positive)

pretreatment scores in the 2016 study; low
pretreatment scores were observed in the pres-
ent study, as well. Specific to this study, almost
half (41.67%) of participants reported preinter-
vention KiddyCAT scores of 0 or 1. However,
this does not necessarily negate the potential
benefits of younger children engaging in the
intervention activities of Camp Dream. Speak.
Live. Even with positive communication atti-
tudes at the outset, participants in both studies
experienced improved PROMIS Peer Relations-
hips scores, and, in the present study, improve-
ments in behaviors related to effective
communication.

Figure 1 Communication competency ratings for children who stutter pre- and postintervention at Camp
Dream. Speak. Live.

Table 3 Nine Simple Linear Regression Models, One Per Communication Competency, with

Stuttering Frequency as the Sole Predictor Variable

Outcome variable: communication competency B b SE df t p

Language content 0.719 0.243 0.551 30 1.305 0.202

Language organization 0.536 0.189 0.529 30 1.012 0.320

Speech rate 0.644 0.298 0.391 30 1.650 0.109

Intonation 0.497 0.177 0.526 30 0.944 0.109

Volume 0.669 0.219 0.565 30 1.184 0.246

Gesture 0.537 0.175 0.580 30 0.926 0.326

Body position �0.405 �0.118 0.629 31 �0.644 0.525

Eye contact 0.187 0.038 0.940 30 0.199 0.844

Affect 0.079 0.027 0.556 30 0.143 0.888
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In terms of divergence, the significance of
specific subsections of the OASES differed across
studies.Two studies demonstrated improvements
in the Quality of Life subtest,29,30 one in impro-
vements in Reactions to Stuttering,30 and one in
Communication in Daily Situations.30 The pres-
ent study demonstrated improvements in Reac-
tions to Stuttering and General Information.
Although all studies reported comparable ranges
in pretreatment impact ratings, it is possible that
individual differences amongparticipants, includ-
ing prior intervention experiences, influenced
these results. For example, the present study is
the first of the three to include participants up to
age 16. Given the educational focus of the
treatment program, and the fact that only first-
time participants were included during analysis, it
is possible that older participants were learning
facts about stuttering for the first time and
retaining them more efficiently due to their age,
as reflected by improvement in the General
Information subsection. Another possible expla-
nation for gains specific toGeneral Information is
the inconsistent quality andnature of participants’
prior speech-language treatment experience. Al-
though themajority of the participants completed
speech-language treatment for stuttering in the
past, we did not collect data on the objectives or
format of these prior interventions. Given the
educational focus of the Camp Dream. Speak.
Live. and the opportunity for participants tomeet
a larger group of children who stutter than one
might encounter in a traditional therapy group, it
is possible our participants gained newknowledge
about stuttering and a new sense of support
among their peers who stutter, as reflected by
improvement in theGeneral Information subsec-
tion. Although the General Information subsec-
tion did not result in statistically significant gains
in our previous studies with smaller cohorts (n¼
23),30 larger scale intervention studies may pro-
vide insight into whether trends on OASES
subsections reach both statistical significance
and meaningful clinical significance.

Another point of divergence was that in the
present study, there were nonsignificant impro-
vements in perceived peer relationship ability
for younger participants. Unlike Byrd et al,29,30

we relied on PROMIS Parent Proxy ratings for
the younger participants (n¼ 11), rather than
have younger participants complete a self-re-

port PROMIS Peer Relationships form. As such,
parent reports were analyzed separately from
self-reported PROMIS Peer Relationships forms
for older participants (n¼ 21). Although non-
significant intervention effects suggest that
posttreatment peer-relationship skills for youn-
ger participants may differ from older parti-
cipants, it is important to note that mean pre-
and postintervention ratings for the PROMIS
Parent Proxy were higher (i.e., stronger) than
self-reported PROMIS Peer Relationships pro-
vided by older participants. While it is encour-
aging that many parents rated their child’s
ability to form peer relationships near ceiling
from the outset of treatment, future studies may
benefit from direct comparison of parental
perceptions and children’s self-reported percep-
tions of peer-to-peer relationships at these
younger ages.

Improving Communication

Competence

In addition to replication of previous findings,
the present study was the first to examine
whether participation in Camp Dream. Speak.
Live. yielded improvement across nine core
competencies critical to communication effec-
tiveness. As indicated in Fig. 1, significant and
measurable change was observed for eight of
these nine nonfluency communication behavi-
ors (large effect size: language content, lan-
guage organization, eye contact, affect; medium
effect size: speech rate, intonation, body posi-
tion; small effect size: volume).

There are several possible reasons for the
magnitude of improvements observed for lan-
guage use, organization, eye contact, and affect.
With regard to language use and organization,
previous studies conducted with school-aged
children cite these competencies as among the
most amenable to improvement following
training.58 Throughout the week, Camp
Dream. Speak. Live. participants were explicitly
instructed to introduce themselves at the start of
presentations and small talk exchanges and to
conclude interactions with an appropriate clos-
ing remark. It is possible that these instructions
were more concrete and thus easier to imple-
ment than instruction related to other compe-
tencies, such as body language and gestures,
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which are more dependent on the selected
topic, and susceptible to individual variation.
Large improvements in language use (d¼ 1.30)
and organization (d¼ 1.19) are particularly
interesting given that participants were provid-
ed the same structure for each presentation (i.e.,
name, age, where you live, three anticipated or
favorite parts of the week). Had the participants
said the bare minimum during their public
speech, as might be expected from children
who stutter, variance in language content and
organization would be minimal pre- and post-
treatment, rather than displaying the significant
gains that were observed posttreatment. This
suggests that by the end of the week, many
participants who stutter likely spoke more than
was required in front of their audience, and with
a level of audience awareness and linguistic
variety sufficient to elicit enthusiasm from a
neutral observer.

For some participants, improvement in
language organization and content during their
public speech included nonelicited self-disclo-
sure. During the course of the intervention,
participants learned both the value and practice
of informative versus apologetic self-disclosure
of stuttering and practiced it frequently
throughout the week. Although the positive
effect of self-disclosure on listener perception is
well-documented,48–52 it is not possible to
ascertain whether the positive influence of
disclosure may have impacted the evaluation
of other perceived communication competen-
cies. Because disclosure was not an obligatory
part of every presentation, the relative, or
additive, influence of disclosure onto other
communication competences may be a relevant
topic for future investigation.

Similar to language use and organization,
participants’ significant and large (d¼ 0.86)
improvement in their eye contact could be
due to the concrete nature of the task rather
than, or in addition to, participants’ increased
confidence and reduced fear of stuttering. Pre-
vious studies suggest that people who stutter are
significantly more likely to avert eye gaze com-
pared with fluent controls to avoid potentially
negative reactions and cope with the anticipa-
tion of stuttering.59–62 It is possible that greater
improvement in eye contact benefitted from its
frequent inclusion as a clinical goal during

conventional stuttering therapy, unlike other
nonverbal behaviors measured as core compe-
tencies (e.g., gestures, body position). Although
almost all participants were currently receiving
treatment or previously received treatment for
stuttering, we cannot be certain whether eye
contact was encountered as a prior clinical goal.
That being said, improvement in affect (facial
expression)—an arguably less frequent clinical
goal—was also significant and similarly large in
magnitude (d¼ 1.09), suggesting that clinical
familiarity with a goal cannot completely ac-
count for participants’ overall improvements in
nonverbal communicative behaviors.

It is also possible that participants’ change
in affect—thought to reflect both implicit emo-
tional processes and voluntary control of the
speaker63,64—improved not only through ex-
plicit practice but also through authentic chan-
ges in perceived negative evaluation and
confidence over the course of the week. The
significant improvement in affect may also
reflect participants’ experiences at Camp
Dream. Speak. Live. that required children to
adjust their nonverbal tone to fit the context of
the communicative event. Activities such as
improvisation and repeated opportunities for
presentation with varied audiences and topics,
for example, may have been effective in helping
participants adjust their verbal and nonverbal
behaviors to modify affect appropriately. Com-
bined, the results from the present study high-
light the value of focusing both on
communication skill development and the cog-
nitive and affective components of stuttering to
achieve maximum communication effective-
ness. Future research should further explore
best practices for achieving competency across
each communication skill, as well as the rela-
tionship between the speakers’ communication
competence and cognitive and affective states.

Stuttering Frequency and Change in

Communication Competence

The present study extended previous research
by exploring whether stuttering frequency mit-
igated gains in postintervention communica-
tion competence. A series of linear regression
models indicated that stuttering frequency did
not predict significant change across any of the
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nine communication competencies, indicating
that participants at Camp Dream. Speak. Live.
presenting with both high and low stuttering
frequency were able to improve communication
competence.

Byrd et al30 found that stuttering severity
did not predict posttreatment cognitive or
affective gains. The present study suggests
that stuttering frequency also played a nonsig-
nificant role in posttreatment gains in commu-
nication competencies. Although observed
communication competence does not necessar-
ily reflect self-perceived communication com-
petence, it is worth noting that the results of the
present study are also in line with previous
research which found stuttering frequency to
be unrelated to (below average) self-perceived
communication competence in adolescents who
stutter.31 Combined with the present data,
these studies further confirm (1) the indepen-
dence of speech fluency from communication
competence as evidenced by the listeners’ per-
spectives and the perspectives of children who
stutter and (2) that perceived limitations in
communicative skills (e.g., intonation, speech
rate, vocal volume) can be targeted in isolation
in a clinical environment.

The clinical significance of findings related
to stuttering frequency must also be considered
in the context of stuttering variability. The
overt behaviors of stuttering can vary signifi-
cantly across communication setting, context,
and partner.65,66 For many people who stutter,
the unpredictable nature of stuttering can lead
to feelings of frustration and lack of control.3 By
selecting communication competence as a clin-
ical treatment goal and incorporating activities,
such as those described here, to support parti-
cipants’ improvement across competencies,
children who stutter can experience consistent,
tangible progress despite variations in stuttering
frequency.

Clinical Implications

Results from this study have important clinical
implications for effective treatment of stutte-
ring for school-aged children. First, results
from this study along with that of Byrd et
al30 demonstrate how activities targeting the
cognitive and affective components of stutte-

ring implemented in Camp Dream. Speak.
Live. reliably improve participants’ and their
parents’ perceptions of their ability to form
meaningful relationships and diminish the im-
pact of stuttering on their daily lives. As dis-
cussed by Byrd and colleagues,29,30 minimizing
the cognitive and affective consequences of
stuttering is particularly impactful for school-
aged children, as they navigate new peer rela-
tionships.23–25 Results from the extension anal-
ysis in the present study provide insight into
additional appropriate treatment goals for chil-
dren who stutter.

From a broader perspective, we would like
to reiterate that observed gains in communica-
tion effectiveness were obtained (1) regardless
of the frequency of stuttering and (2) in the
presence of positive communication attitudes.
We highlight these two important findings
because they provide counterevidence for sev-
eral common misconceptions that underlie cur-
rent stuttering intervention. First, as previously
discussed, the results provide evidence that
treatment need not focus on the elimination
of stuttering to result in meaningful gains in
psychosocial health and communicative effec-
tiveness. Second, our findings and those of Byrd
et al29 revealed that young children who present
with positive communication attitudes also
benefit from cognitive, affective, and commu-
nication activities such as those implemented in
Camp Dream. Speak. Live. For example, at
pretreatment, five participants scored within
the mildest impact score on one or more of
the OASES subsections assessing reactions to
their stuttering (subsection II), daily communi-
cation challenges (subsection III), and quality-
of life (subsection IV). Despite these positive
pretreatment appraisals, gains were made in the
domains of peer relationships (2 of 5) and
communication effectiveness skills (5 of 5).
Third, many parents and clinicians report hesi-
tation to engage in therapeutic intervention for
young children who stutter due to the outdated
fear that talking about stuttering will result in
negative psychosocial consequences ormake the
stuttering worse (see Ambrose and Yairi’s67

critical review of the Diagnosogenic Theory
by Johnson et al68). More than 60 years later, as
reported by Byrd et al,69 speech-language
pathologists remain significantly less
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comfortable even saying the word “stuttering”
to families compared with other speech-lan-
guage diagnostic terms. To this point, our data
demonstrate that intensive treatment in which
stuttering is openly discussed in a positive and
educational manner, even at very early ages and
in the absence of parental presence, does not
result in more negative communication attitu-
des or increased stuttering frequency and, in-
stead, strengthens children’s agency, mitigates
negative cognitions about stuttering, and
improves communicative skills in a demonstra-
ble manner.

Taken together, these data serve as a
foundation for school districts to reform the
assessment and treatment guidelines for chil-
dren who stutter. As previously mentioned,
AISD adopted changes that shifted the focus
of stuttering assessment and treatment from
fluency to overall communication effectiveness.
Specifically, stuttering frequency is no longer
the measure that qualifies children who stutter
for services or for discharge; rather, clinical
decisions are made based on communication
competencies, attitude, and the impact of stut-
tering on quality of life. Clinicians assess and
treat children who stutter not for their percent-
age of stuttered syllables, but for how they feel

about communication, how effectively they
communicate the content of their message,
and the degree to which stuttering interferes
with their academic and social pursuits. Treat-
ment activities that support these global com-
munication goals might include intentional
focus on techniques such as eye contact and
body language, voluntary stuttering, and self-
disclosure (see Table 4). School districts that are
considering similar, proposed changes can con-
sider the present study, which provides evidence
to support the use of cognitive and affective
treatment targets in the clinical setting for
improving communication competence, com-
munication attitude, peer relationships, and
quality of life.

Additional Considerations

A few factors should be considered when inter-
preting findings from the present study. First,
given the holistic implementation of the activities
at Camp Dream. Speak. Live., it is difficult to
know which specific intervention activities are
most effective for achieving specific outcomes.
Future research should isolate and assess inter-
vention components to determine optimal com-
binations and dosages. Additionally, while

Table 4 Example Goals Targeting Effective Communication in School-Based Settings

Communication

competency

Goal

Language

content

Student will demonstrate self-advocacy skills by using an informative self-disclosure

statement that includes 3/3 of the following components: name, age, and description of

stuttering at the beginning of a 2- to 3-min presentation without support from the clinician

across three consecutive therapy sessions

Language

organization

Student will demonstrate verbal organization skills by giving a 2- to 3-min presentation on

a topic of interest that includes a clear introduction, self-disclosure statement, main idea,

two to three supporting details, and a clear ending without support from the clinician

across three consecutive therapy sessions

Speech rate,

intonation,

and volume

Student will demonstrate appropriate rate, intonation, and volume while giving a 2- to

3-min presentation on a preferred topic by achieving a 9 out of 10 clinician rating on the

attached rubric measuring effective communication across three consecutive therapy

sessions (for this goal, speech-language pathologists will create a detailed rubric outlining

lower to higher communication competence to measure progress)

Gesture and

affect

Student will demonstrate appropriate affect and gesture by smiling and using gestures at

least three times, respectively, while presenting on a topic of choice for 2 to 3min

without clinician support across three consecutive therapy sessions

Body

positioning

and eye contact

Student will demonstrate appropriate eye contact and body positioning by standing tall,

facing the listener, and not looking away during at least 80% of stuttering moments during a

2- to 3-min presentation without clinician support across three consecutive therapy sessions
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participants reported previous treatment involve-
ment, this information was not considered as a
predictor of outcomes in the present study due to
the heterogeneity of the length and type of
treatment across participants. To determine the
influence of previous treatment on gains following
participation in Camp Dream. Speak. Live.,
future research should consider factors related to
previous treatment as a variable.

CONCLUSION
Camp Dream. Speak. Live. is an intensive treat-
ment program for children who stutter that
explicitly targets communication attitudes, peer
relationships, and the child’s ability to communi-
cate—but does not attempt to modify or elimi-
nate stuttered speech. Results from a series of
investigations demonstrated that this intensive
treatment program yields significant improve-
ments in communication attitudes, perceptions
of peer relationships, and quality of life in a
relatively short period of time. Results extended
previous studies by demonstrating positive gains
in eight of nine core areas of communication
competence other than fluency and, importantly,
participants’ stuttering frequency did not hinder
these gains. Demonstrated dissociation between
fluency and communication skills provides a fresh
avenue for clinicians, who often feel eliminating
stuttered speech is obligatory to achieve effective
communication and treatment success for chil-
dren who stutter. The primary outcomemeasures
of intensive treatment programs such as Camp
Dream. Speak. Live. can be replicated across
treatment settings and may particularly benefit
school-age children by addressing the potential
impact of stuttering on establishing peer rela-
tionships, interpersonal communication, and
public-speaking skills rather than focusing on
modifying moments of stuttering.

FINANCIAL DISCLOSURES

No relevant financial relationships exist for any
of the authors.

NONFINANCIAL DISCLOSURES

The first author is the Founding and Executive
Director of the Arthur M. Blank Center for
StutteringEducation andResearch, theMichael

and Tami Lang Stuttering Institute, the
Dr. Jennifer andEmanuel BodnerDevelopmen-
tal StutteringLaboratory, and theDealeyFamily
Foundation Stuttering Clinic. No other nonfi-
nancial relationships exist for the authors.

CONFLICT OF INTEREST

None declared.

ACKNOWLEDGMENTS

Camp Dream. Speak. Live. takes place every
summer at the University of Texas at Austin, as
well as at designated international locations
annually through the Arthur M. Blank Center
for Stuttering Education’s partnership with the
European Clinical Specialization in Fluency
Disorders Consortium, and is possible due to
grant support funded to the Blank Center and
endowed support provided through theMichael
and Tami Lang Stuttering Institute, the
Dr. Jennifer andEmanuel BodnerDevelopmen-
tal StutteringLaboratory, and theDealeyFamily
Foundation Stuttering Clinic awarded to the
first author. We would like to thank all the
graduate and undergraduate research assistants
for their participation as counselors in this
intensive treatment program and for their sup-
port with data collection. We would also like to
thank Dr. Michael Mahometa for his assistance
with the design and data analyses. Finally, we
would like to thank the children who stutter and
their parents participating in our program and
helping us to secure more evidence to support
our distinct approach to stuttering treatment.

REFERENCES

1. Craig A, Blumgart E, Tran Y. The impact of
stuttering on the quality of life in adults who
stutter. J Fluency Disord 2009;34(02):61–71

2. Boyle MP. Psychological characteristics and per-
ceptions of stuttering of adults who stutter with and
without support group experience. J Fluency
Disord 2013;38(04):368–381

3. Tichenor SE, Yaruss JS. Stuttering as defined by
adults who stutter. J Speech Lang Hear Res 2019;
62(12):4356–4369

4. O’Brian S, Jones M, Packman A, Menzies R,
Onslow M. Stuttering severity and educational
attainment. J Fluency Disord 2011;36(02):86–92

132 SEMINARS IN SPEECH AND LANGUAGE/VOLUME 42, NUMBER 2 2021 # 2021. THIEME. ALL RIGHTS RESERVED.



5. Blumgart E, Tran Y, Craig A. An investigation
into the personal financial costs associated with
stuttering. J Fluency Disord 2010;35(03):203–215

6. Klein JF, Hood SB. The impact of stuttering on
employment opportunities and job performance. J
Fluency Disord 2004;29(04):255–273

7. GerlachH, Totty E, Subramanian A, Zebrowski P.
Stuttering and labor market outcomes in the Unit-
ed States. J Speech Lang Hear Res 2018;61(07):
1649–1663

8. Byrd CT. Targeting Communication Competence
in School [Video]. United States: Stuttering Foun-
dation of America; 2019. Accessed January 5, 2021
at: https://thestutteringfoundation.vhx.tv/

9. Bajaj A, Hodson B, Westby C. Communicative
ability conceptions among children who stutter and
their fluent peers: a qualitative exploration. J Flu-
ency Disord 2005;30(01):41–64

10. Boey RA, Van de Heyning PH,Wuyts FL, Heylen
L, Stoop R, De Bodt MS. Awareness and reactions
of young stuttering children aged 2-7 years old
towards their speech disfluency. J Commun Disord
2009;42(05):334–346

11. Guttormsen LS, Kefalianos E, Næss K-AB. Com-
munication attitudes in children who stutter: a
meta-analytic review. J Fluency Disord 2015;
46:1–14

12. Langevin M. The Peer Attitudes Toward Children
who Stutter scale: reliability, known groups validity,
and negativity of elementary school-age children’s
attitudes. J Fluency Disord 2009;34(02):72–86

13. Vanryckeghem M, Brutten G. The KiddyCAT: a
communication attitude test for preschool and
kindergarten children who stutter. San Diego,
CA: Plural Publishing, Inc; 2007

14. Boyle MP. Relationships between psychosocial
factors and quality of life for adults who stutter.
Am J Speech Lang Pathol 2015;24(01):1–12

15. James SE, Brumfitt SM, Cudd PA. Communicat-
ing by telephone: views of a group of people with
stuttering impairment. J Fluency Disord 1999;
24:299–317

16. Kelso K. The relationship between communication
apprehension, communication competence, and
locus of control between stutterers and non-stut-
terers. In: Healey C, Peters Heds.. Proceedings of
the 2nd World Congress on Fluency Disorders.
Nijmegen, The Netherlands: Nijmegen University
Press; 1998:246–248

17. Klompas M, Ross E. Life experiences of people
who stutter, and the perceived impact of stuttering
on quality of life: personal accounts of South
African individuals. J Fluency Disord 2004;29
(04):275–305

18. Bricker-Katz G, Lincoln M, Cumming S. Stutte-
ring and work life: an interpretative phenomeno-
logical analysis. J Fluency Disord 2013;38(04):
342–355

19. HayhowR, Cray AM,Enderby P. Stammering and
therapy views of people who stammer. J Fluency
Disord 2002;27(01):1–16, quiz 16–17

20. Yaruss JS, Quesal RW. Overall Assessment of the
Speaker’s Experience of Stuttering (OASES):
documentingmultiple outcomes in stuttering treat-
ment. J Fluency Disord 2006;31(02):90–115

21. Plexico LW, Manning WH, Levitt H. Coping
responses by adults who stutter: part I. Protecting
the self and others. J Fluency Disord 2009;34(02):
87–107

22. Beilby J, Byrnes M, Yaruss J. The impact of a
stuttering disorder on Western Australian children
and adolescents. Perspect Fluen Fluen Disord
2012;22:51–62

23. Daniels DE, Gabel RM, Hughes S. Recounting
the K-12 school experiences of adults who stutter: a
qualitative analysis. J Fluency Disord 2012;37(02):
71–82

24. Davis S, Howell P, Cooke F. Sociodynamic rela-
tionships between children who stutter and their
non-stuttering classmates. J Child Psychol Psychi-
atry 2002;43(07):939–947

25. Hugh-Jones S, Smith PK. Self-reports of short-
and long-term effects of bullying on children who
stammer. Br J Educ Psychol 1999;69(Pt
2):141–158

26. Byrd C, Chmela K, Coleman Cet al.. An introduc-
tion to camps for children who stutter: what they
are and how they can help. Perspect ASHA Spec
Interest Groups 2016;1:55–69

27. Yaruss JS, Coleman CE, Quesal RW. OASES:
Overall Assessment of the Speaker’s Experience
with Stuttering. McKinney, TX: Stuttering Ther-
apy Resources, Inc; 2016

28. Dewalt DA, Thissen D, Stucky BDet al.. PRO-
MIS Pediatric Peer Relationships Scale: develop-
ment of a peer relationships item bank as part of
social health measurement. Health Psychol 2013;
32(10):1093–1103

29. Byrd C, Hampton E, McGill M, Gkalitsiou Z.
Participation in Camp Dream. Speak. Live.: affec-
tive and cognitive outcomes for children who
stutter. J Speech Pathol Ther 2016;1:3–10

30. Byrd CT, Gkalitsiou Z, Werle D, Coalson GA.
Exploring the effectiveness of an intensive treat-
ment program for school-age children who stutter,
Camp Dream. Speak. Live.: a follow-up study.
Semin Speech Lang 2018;39(05):458–468

31. Erickson S, Block S. The social and communica-
tion impact of stuttering on adolescents and their
families. J Fluency Disord 2013;38(04):311–324

32. Blood GW, Blood IM, Tellis G, Gabel R. Com-
munication apprehension and self-perceived com-
munication competence in adolescents who stutter.
J Fluency Disord 2001;26:161–178

33. Olweus D. A profile of bullying at school. Educ
Leadersh 2003;60:12–17

COMMUNICATION SKILLS IN CHILDREN WHO STUTTER/BYRD ET AL 133

https://thestutteringfoundation.vhx.tv/


34. Olweus D. Bully/victim problems among school-
children: long-term consequences and an effective
intervention program. In: Hodgins Sed.. Mental
Disorder and Crime. Newbury Park, CA: Sage
Publications; 1993:317–349

35. BloodGW,Blood IM. Bullying in adolescents who
stutter: communication competence and self-es-
teem. Contemp Issues Commun Sci Disord
2004;31:69–79

36. Morreale SP, Cooper P, Perry C. Guidelines for
Developing Oral Communication Curricula in
Kindergarten through Twelfth Grade. Annandale,
VA: National Communication Association; 2000

37. Beebe S. Message from the president: our front
porch. Spectra. 2013;49:3–22

38. AC Nielsen Research Services. Research on em-
ployer satisfaction with graduate skills. Interim
ReportCanberra, Australia1998

39. Darling AL, Dannels DP. Practicing engineers talk
about the importance of talk: a report on the role of
oral communication in the workplace. Commun
Educ 2003;52:1–16

40. Mikkelson AC, York JA, Arritola J. Communica-
tion competence, leadership behaviors, and em-
ployee outcomes in supervisor-employee
relationships. Busin Prof Comm Quar 2015;
78:336–354

41. Payne HJ. Reconceptualizing social skills in orga-
nizations: exploring the relationship between com-
munication competence, job performance, and
supervisory roles. J Leadersh Organ Stud 2005;
11:63–77

42. Scudder JN, Guinan PJ. Communication compe-
tencies as discriminators of superiors’ ratings of
employee performance. J Bus Commun 1989;
26:217–229

43. Hurst MI, Cooper EB. Employer attitudes toward
stuttering. J Fluency Disord 1983;8:1–12

44. Cream A, Onslow M, Packman A, Llewellyn G.
Protection from harm: the experience of adults after
therapy with prolonged-speech. Int J Lang Com-
mun Disord 2003;38(04):379–395

45. Yaruss JS, Quesal RW, Reeves Let al.. Speech
treatment and support group experiences of people
who participate in the National Stuttering Associ-
ation. J Fluency Disord 2002;27(02):115–133, quiz
133–134

46. Venkatagiri HS. What do people who stutter
want–fluency or freedom? J Speech Lang Hear
Res 2009;52(02):500–515

47. Morreale S, Moore M, Surges-Tatum D, Webster
L. The Competent Speaker Evaluation Form. 2nd
ed.Washington, DC: National Communication
Association; 2007

48. Byrd CT, Croft R, Gkalitsiou Z, Hampton E.
Clinical utility of self-disclosure for adults who
stutter: apologetic versus informative statements. J
Fluency Disord 2017;54:1–13

49. Byrd CT, McGill M, Gkalitsiou Z, Cappellini C.
The effects of self-disclosure on male and female
perceptions of individuals who stutter. Am J Speech
Lang Pathol 2017;26(01):69–80

50. Byrd CT, Gkalitsiou Z, McGill M, Reed O, Kelly
EM. The influence of self-disclosure on school-age
children’s perceptions of children who stutter. J
Child Adolesc Behav 2016;4:296–304

51. Collins CR, Blood GW. Acknowledgment and
severity of stuttering as factors influencing non-
stutterers’ perceptions of stutterers. J Speech Hear
Disord 1990;55(01):75–81

52. Healey EC,Gabel RM,Daniels DE,KawaiN. The
effects of self-disclosure and non self-disclosure of
stuttering on listeners’ perceptions of a person who
stutters. J Fluency Disord 2007;32(01):51–69

53. Riley G. Stuttering Severity Instrument for Chil-
dren and Adults. 4th ed.Tigard, OR: C.C. Publi-
cations; 2009

54. Byrd C, Hampton E. Camp Dream. Speak. Live.:
An Intensive Therapy Program for Children Who
Stutter. Austin, TX: UT Copy Services; 2016

55. RStudio. Integrated Development for R [Computer
software]. RStudio, PBC, RStudio Team; 2020.
Accessed January5, 2021 at: http://www.rstudio.com/

56. Irwin DE, Gross HE, Stucky BDet al.. Develop-
ment of six PROMIS pediatrics proxy-report item
banks. Health Qual Life Outcomes 2012;10(01):22

57. HolmS.A simple sequentially rejectivemultiple test
procedure. Scand Stat Theory Appl. 1979;6:65–70

58. Herbein E, Golle J, TibusM, Schiefer J, Trautwein
U, Zettler I. Fostering elementary school children’s
public speaking skills: a randomized controlled
trial. Learn Instr 2018;55:158–168

59. Corcoran JA, Stewart M. Stories of stuttering: a
qualitative analysis of interview narratives. J Fluen-
cy Disord 1998;23:247–264

60. Lowe R, Guastella AJ, Chen NTMet al.. Avoid-
ance of eye gaze by adults who stutter. J Fluency
Disord 2012;37(04):263–274

61. Plexico L, Manning WH, Dilollo A. A
phenomenological understanding of successful
stuttering management. J Fluency Disord
2005;30(01):1–22

62. Vanryckeghem M, Brutten GJ, Uddin N, Van
Borsel J. A comparative investigation of the
speech-associated coping responses reported by
adults who do and do not stutter. J Fluency Disord
2004;29(03):237–250

63. Galati D, Miceli R, Sini B. Judging and coding
facial expression of emotions in congenitally blind
children. Int J Behav Dev 2001;25:268–278

64. Matsumoto D, Willingham B. Spontaneous facial
expressions of emotion of congenitally and non-
congenitally blind individuals. J Pers Soc Psychol
2009;96(01):1–10

65. Shulman E. Factors influencing the variability of
stuttering. In: Johnson W, Leutenegger RReds..

134 SEMINARS IN SPEECH AND LANGUAGE/VOLUME 42, NUMBER 2 2021 # 2021. THIEME. ALL RIGHTS RESERVED.

http://www.rstudio.com/


Stuttering in Children and Adults. Minneapolis:
MN:University ofMinneapolis Press; 1955:207–217

66. ConstantinoCD,Leslie P,QuesalRW,Yaruss JS.A
preliminary investigationofdaily variability of stutte-
ring in adults. J Commun Disord 2016;60:39–50

67. Ambrose NG, Yairi E. The Tudor study: data and
ethics. Am J Speech Lang Pathol 2002;11:190–203

68. JohnsonW, Van Riper C, Davis Det al.. A study of
the onset and development of stuttering. J Speech
Disord 1942;7:251–257

69. Byrd CT,Werle D, St Louis KO. Speech-language
pathologists’ comfort level with use of term “stutte-
ring” during evaluations. Am J Speech Lang Pathol
2020;29(02):841–850

COMMUNICATION SKILLS IN CHILDREN WHO STUTTER/BYRD ET AL 135


